
Welcome to the all participants, from ADFO, CPCO and OPC, to this the third year of a 
three-year series to support school administrators to better serve and support their 
students with autism spectrum disorder (ASD) and their families.

During year one of this series, we explored the themes of understanding ASD; 
implementing inclusive leadership; and working with parents and caregivers to support 
students with ASD.  In year two, we continued our learning by exploring the themes of how 
to lead to strengthening executive functioning skills; working in interdisciplinary teams, 
and how to create conditions for safe and caring schools.  All of these webinar recordings 
and resources can be found on your association webpage for your access and review.

This year, we have already discussed transition planning for students with ASD and their 
families. Today, we’ll take a closer look at working through conflict and in the spring the 
final webinar will give us an opportunity to explore student voice.





Let’s explore who is with us today.



Thank you for choosing to be with us today.  Janine, Josee and I appreciate the very busy 
roles that we hold as principals and vice-principals.  We are grateful that you are giving 
yourself permission to take time for your own professional learning.

As mentioned, this year’s second webinars explores conflict as a natural catalyst for 
needed change that can have a positive outcome. Today, through a panel discussion (with 
a parent, a principal, and a parent mentor) we will explore strategies used to prevent and 
manage conflicts while supporting students with ASD to develop their full potential and 
succeed in school.



When we are working through conflict, we are drawing on our leadership influence 
within the Ontario Leadership Framework to build relationships.  Specifically today we 
are focusing on building trusting relationships.  To build relationships and to work 
through conflict, the school principal and vice-principal use the social resources within 
the personal leadership resources of perceiving and managing emotions and acting in 
emotionally appropriate ways.  As always, everything we do to building trusting 
relationships, then allows us to have productive dialogue and meetings that will support 
the instructional program of our students with ASD. 



When we have students with ASD in our school, as principals and vice-principals, PPM 
140 serves as a reminder of the importance of strengthening our collaborative working 
relationships between our parents, our staff and the community members who support 
the transdisciplinary partnerships.

As stated within the PPM, this collaboration is essential for supporting positive learning 
for students with ASD. 

Let’s look at the meaning of collaboration…. 



This partnership approach to collaboration is so important.  While we all may come 

into a meeting or conversation with our own thoughts as to the outcome…it is the 

shared effort of true collaboration that brings us to an outcome that is better.

We’ve shared this image of the tree before, and it works well here as a visual for the 

partnership approach.  Like a tree that needs roots and a sturdy trunk for support, a 

strong collaborative team plans together and builds trusting relationships together.  

The trust that is developed helps this team plant deep roots and a strong truck.  This 

is needed to ensure when the winds of conflict blow, we have a solid support system 

to help us through the storm.  It is only natural that collaboration with various 

stakeholders may bring differences of opinions, approaches and conflict.

Members in this partnership will trust that they can use this conflict as a catalyst for 

change and the result may be a better outcome for the student than any one 

member on the team might have achieved on their own.



As part of the transdisciplinary approach, never forget….
Parents are more cooperative and productive, and more likely to make positive changes in 
their behavior when considered equals and participate in an iterative process to identify 
problems and possible solutions for their child’s learning (knowledge is jointly produced to 
serve mutually agreed goals)



The 12Cs  are helpful reminders in any conflict situation. 



This is before crisis conflict - it is disagreement - not seeing eye to eye...

Conflict is a natural and normal part of any human interaction.  Sometimes conflict 
can be rooted in personal bias and racism (stereotyping).  There is nothing unusual 
about conflict in itself. It is what we do about it when it occurs which is important.



• Insufficient, wrong, or misunderstood information: Conflicts can arise when 
people have too little or incorrect information or when they misunderstand the 
information supplied
• Miscommunication: Differences in communication styles may lead the parties to 

misinterpret the intentions, perceptions, or attitudes of another. As well, the 
parties may not be aware of the way they come across and the impression they 
are making.
• Differing values: Differing values may mean that the parties have differing and 

possibly incompatible goals. 
• Concerns about resource allocation: Resources may be perceived as inadequate.
• Historical factors: There may be a history of disagreements and/or real or 

perceived injustices based on the parties’ past experiences. 
• Structural factors: Structures exist for parents, schools, and school boards over 

which they may have little control. This may limit the range of possible solutions 
for one or more parties.
• Personal/emotional factors: The need for attention, autonomy, control, power, or 

recognition may influence the behaviour of one or more parties.
• Interpersonal factors: Differences in the way the parties approach conflict 

resolution may lead to a loss of trust. Cultural differences may cause one or more 
parties to feel that their point of view is not fully understood.



Planning conflicts happen when parents and educators do not have access to the 
same information about the student and/or have a different understanding and 
ideas about the student’s strengths and needs and the special education programs 
and services that would be most appropriate for the student. 

Implementation conflicts happen when parents perceive that plans for special 
education programs and services have not been adequately implemented. 

Relationship conflicts may arise as a result of cultural differences, styles of 
interaction, breakdowns in communication, and/or a loss of trust between parents 
and educators.

Cultural Awareness It is important to remember that some behaviours are culturally 
based and that this can add to communication difficulties when a situation is 
emotionally charged. Well-documented cultural differences exist in both verbal and 
non-verbal communication. Volume, tone of voice, response time, maintaining or 
avoiding eye contact, increasing or decreasing the physical space between speakers, 
and gesturing during oral communication may all be culturally influenced to some 
extent. In some cultures, increased volume signals heightened conflict, whereas in 
other cultures, changes in the amount of physical space between speakers may 
indicate rising tension. Educators need to work with the communities they serve to 
understand the cultural bases of behaviours that are demonstrated by students 
and/or parents. However, it should be remembered that a wide range of 
behavioural patterns is found in every culture and that not every member of a 
particular cultural group will display all the behaviours typically attributed to that 
group. (p. 15) 



understand the cultural bases of behaviours that are demonstrated by students and/or 
parents. However, it should be remembered that a wide range of behavioural patterns is 
found in every culture and that not every member of a particular cultural group will display 
all the behaviours typically attributed to that group. (p. 15)



When working with families / caregivers to support students with ASD, how often 
have you found yourself in this situation...



Open dialogue can lead to mutually acceptable solutions. Differences in opinion can represent an 
opportunity. If everyone responds constructively, creative solutions can be found. (p. 14)

Educators are cautioned to reflect on positional power (be it factual or perceived).  As this can limit or 
interfere with shared understanding and resolving conflict.

Successful conflict resolution depends on the ability of all parties to develop a clear understanding of 
the issues and of the concerns of the participants. Active listening is the key to understanding and plays 
a central role in all communication. (p. 28)

Finding Common Ground (p. 37)
This approach requires each party to: 
✓ focus on the student’s strengths and needs;
✓ discuss and explain the assumptions or beliefs that define the problem for him or her;
✓ have a clear understanding of what the issue is;
✓ clearly articulate how he or she sees the issue;
✓ share all information that pertains to the issue;
✓ listen actively and ask open-ended questions to elicit more information, such as “What would happen 
if…?”, “Would you be happy if…?;
✓ be willing to brainstorm to identify possible options;
✓ be willing to identify interests, perceptions, or needs that are common to the parties;
✓ be willing to compromise in order to narrow the scope of the issue;
✓ recognize and accept common ground when it is discovered;
✓ agree to a written plan to implement the agreed-upon solution;
✓ agree to attend a follow-up meeting within a set time frame to discuss how well the solution is 
working.



✓ recognize and accept common ground when it is discovered;
✓ agree to a written plan to implement the agreed-upon solution;
✓ agree to attend a follow-up meeting within a set time frame to discuss how well the
solution is working.



Panel Discussion – Questions / Prompts

*Let the audience know that not everyone will be speaking to each questions - and the
panelists have agreed to be interrupted (as necessary) to be mindful of time and/or to
let others have a voice

• Introduce yourself - How do you see your role as an advocate?
• I shared a slide on contributing factors to conflict – did any of these points resonate 

with you?  Explain.
• Today, we want to share from your perspective and experience, both how to work 

as a team that prevents conflict and when conflict does develop – how to use this 
experience as a catalyst for positive change.

• Let’s begin with prevention – please share a strategy that you use when 
approaching a discussion to prevent conflict

• As humans, conflict is natural and some would say, needed – to move us outcomes 
that are better when explore together.  Do you agree with this statement?  Share 
an example where the outcome was better after a conflict.

• As a principal, I have always said that one of my most challenging roles is 
communication.  Working with students with ASD and their families, there are a lot 
of stressors that sometimes surface emotions that make communicating that more 
challenging.

• As a parent, what do you need from school teams?• As a parent advocate, what would you like to share about communication?
• As a principal, what strategies do you employ to ensure ongoing and effective 

communication?



• As a parent advocate, what would you like to share about communication?
• As a principal, what strategies do you employ to ensure ongoing and effective

communication?



Delivering an education that is appropriate to the strengths and needs of students 
receiving special education programs and services is the goal of all partners in 
education. The interests of students with ASD are usually best served when conflicts 
are resolved promptly, without bad feelings, and with minimal stress for all parties. 
Conflict resolution approaches are useful and effective tools for achieving such a 
result. 

Learning to apply the conflict resolution approaches and strategies outlined in the 
Shared Solutions document can help students, parents, and educators to build 
bridges between schools and families. The goal, as always, is to create a caring, 
productive, and collaborative environment that enhances the learning experiences of 
students with ASD and allows them to realize their true potential. 

As we heard today, it is important to remember that everyone brings different 
perspectives, values, and professional responsibilities, as well as different strengths, 
to the process of conflict resolution. Parents have a wealth of knowledge and 
valuable information that can assist in the education of their children. Educators have 
training and experience and are guided by legal obligations and professional 
standards of practice and ethics. Through collaboration, students, parents, and 
educators can achieve the best outcome for students.



We will now hear from Stephane Beaulne, Ph.D. Nipissing University.





















EVIDENCE-BASED ADVOCACY 

• Evidence-based Advocacy

Advocacy is defined as the continuous and adaptive process of

gathering, organizing and formulating information and data

into an effective argument, which is then communicated to

policy-makers through various interpersonal and mass media

communication channels.

l EIISIIIP 
'""





















• A FOCUS ON THE STUDENT The student’s progress and well-being must be the primary focus of all
discussions between parents and educators. The goal of any conflict resolution strategy must be to
ensure the student’s academic, social, and emotional development by providing him or her with the
most appropriate programs and services.

• MUTUAL RESPECT All parties should treat others as they themselves would like to be treated.

• ACCESSIBILITY All information relating to programs and services should be freely available to all
involved, with transparent and user-friendly protocols and procedures for obtaining the information.
It is also important to provide barrier-free access for students and parents to facilities and
accommodations such as translators or sign-language interpreters.

• RESPECT FOR DIVERSITY All parties should refrain from making judgements about others based on
culture or ethnicity, social or economic background, religion, or gender.

• BALANCING POWER Parents and educators have different responsibilities when it comes to
educating students. For both parties to carry out their respective mandates effectively, each must
acknowledge the role, responsibilities, and rights of the other.

• FAIRNESS Processes for resolving issues must be fair and equitable. All parties must feel that their
own views and those of others have received a fair hearing and have been adequately taken into

account in the outcome. 

• TRANSPARENCY All communication should be open and all information freely available to
all involved.



Webinar three -
What about student voice: How do we incorporate the identities and lived experiences 
of students ASD  - This third and final webinar provides an opportunity to explore 
student voice and the importance of incorporating culturally relevant and responsive 
leadership that includes their unique identity and lived experiences. (English – March 
22; French – March 30)
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