Please ensure the land acknowledgement is one that comes from the
presenters heart which shares their own personal connection to the land they
are situated on and invites participants to reflect on their own connection to
the land they are on.
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The Learning that we are about to embark upon today sits within
Promoting Collaborative Learning Cultures in the Ontario Leadership FrameworkThis capacity is about enabling schools, school communities and districts to work
together and to learn from each other with a central focus on improved teaching
quality and student achievement and well-being.
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1.

2.

3.

So how do we leverage the influence we have to maximize the
implementation of this new curriculum? I’d like to challenge you to stay in
the circle of influence for the remainder of this webinar. Up for the
challenge?
Share Margaret Wheatley’s quote. I love this quote as it pertains to
education. And although Margaret Wheatley said this many years ago, it still
resonates today after our experience with the Covid isolation and online
classrooms this past spring.
If I could share some supportive beliefs and dynamics that this new
curriculum is offering, I would highlight the following opportunities for you to
also share with your staff.
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Our work today will enhance your stance
This is the outline-

1.
Mindset
Circle of influence
Circle of concern
--What do I need to know?
2. Expert: Evidence-based research – Next things to pay attention to other;
Importance and beauty

--Where do I start?
3. SEL
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Notice the chart
Notice that it looks like learning goals and success criteria (Phew! This is familiar! I
can do this.)
Name the strategies for confidence and competence
Note Anchor charts in the classroom (what do we see – hear – feel) Modelling and
highlighting during math
--How do I lead?
4. Conversation Starters – How do I lead and learn at the same time? What do I say?

Chat box – use ideas to feed resources

5

Let’s look at our own mindset at this moment and apply a little Stephen
Covey exercise from his book “The 7 Habits of Highly Effective People”.
2. Take about 2 minutes to list everything on your phone or on a scrap piece of
paper that you are juggling or thinking about right now within your role in
education. For me, this includes things thinking about how a second wave of
Covid will affect school, implementing a new math curriculum etc.
“Covey in the time of covid”
1.
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1.

2.

3.

Now that you’ve made that list, I’d like to ask you to look at it in a different
way. Draw a circle (PPT image) on the centre of a page. Label it the circle of
influence. In this section lies all the things we can do something about. Take
a look at your list and determine which of your list can be added to your circle
of influence. On mine it includes where to start with the new math
curriculum and how to lead the implementation of the new curriculum.
Draw a second circle around the first circle (PPT image). Label it the circle of
concern. In this section lies a wide range of concerns such as government
funding for Covid safety measures, the possibility of another wave of Covid.
I would like to invite you to share the items from your list in the circle of
influence on mentimeter in regards to math so that we can tailor our
resources and future webinars to your needs
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1.

2.

3.

4.

The key part of taking the time to draw out these circles and organize our
thoughts into the sections is that the more we focus on our circle of influence,
it helps us be more proactive “being responsible for our own lives…..our
behaviour is a function of our decisions, not our conditions. Proactive people
focus on issues within their circle of influence. They work on things they can
do something about. The nature of their energy in doing this is positive,
enlarging, and magnifying. They increase their Circle of Influence.
Reactive people tend to neglect those issues that are under their control and
influence. Their focus is elsewhere and their Circle of Influence shrinks.
Many actions are part of the OLF. We might give a couple of
examples.(Plusieurs de ces actions se retrouvent dans le CLO. Par exemple, le
leadership appuie et encourage plutôt que de persuader et manipuler. Offrir
du soutien selon les besoins et nous avons des discussions sur les pratiques
innovatrices.)
How might you use this mindset or exercise with your colleagues and staff?
(add to the chat box)
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a) Cross strand math opportunities and mathematical modelling given that we
only need to report one mark for math.
b) experimentation where we learn from our mistakes without the high
stakes of EQAO - We can PLAY with the new curriculum!!
c) closing the gaps over a few years (not necessarily this year for our
intermediate students) for the new curriculum content such as coding and
financial literacy
d) Explicit focus on Social Emotional Learning and Processes-so important
given the Covid interruption of the school year.
Chris Suurtamm, one of the head researchers behind the new math
curriculum is here to share some of the highlights of the curriculum.
(INTRO>>>)
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Chris Suurtaam’s section.
Include the continuum?
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Thinking about sharing the context of students' own experiences- looking at
the framework of Culturally Responsive and Relevant Pedagogy and capacity
building required to take an asset-based approach to the lived realities of our
students and families. Powerful TED Talk by Dr. Nicole West-Burns and
thinking about the experiences of our students and challenge the participants
with the question she asks- 'what is your metaphorical balloon'?
https://www.youtube.com/watch?v=evndCfQ92s4&feature=youtu.be
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Use as an example
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Primary example
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Primary example
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Opportunity for participants to engage in the discussion of Anti-Black racism
and Math through the research behind Culturally Responsive and Relevant
Pedagogy and this framework as a reflective tool in the questions educators
are asking about their own pedagogical approacheshttps://cus.oise.utoronto.ca/UserFiles/File/CUS%20Framework.pdf
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Where do we start? As administrators, we want to support our teachers to develop
mathematical well-being, so they can in turn support their students develop
mathematical well-being. Let’s spend some time exploring how administrators might
use this Social Emotional Learning area as an opportunity to leverage the new
curriculum in these first early days of implementation.
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The Social Emotional Learning overview (refer to Strand overview – strand A chart),
presents a chart that administrators can use as a framework for moving the learning
forward with staff. It presents an easy to understand outline for making connections
to what we already know and do, and embeds it in the context of mathematics.
All of these topics relate to areas we can already connect to, that may make for good
starting points because they connect to the familiar. When we facilitate
opportunities for our staff to make connections to the work they are already doing, it
can help people find a starting point and feel a sense of calm when change can at
times feel very difficult and overwhelming. An important item to note is that this
work is carried out during our mathematics lessons. The Social Emotional Learning
and math work in tandem with each other.
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When you look at the first column, what does it remind you of? Did anyone else see
the first column as Learning Goals?
These goals should be taught throughout the year using a variety of lessons and in
the context of tasks that highlight the mathematical processes. From these goals, we
will co-construct success criteria.
Our schools are already anchored in the work of learning goals and success criteria ***this is a connect to what we already know and do***
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When you look at this third column, what does this remind you of? Does anyone else
see it as success criteria?
These items are not in any particular order and do not directly match the learning
goals order either.
These 6 items/success criteria are already connected to much of the work we have
already been looking at in our math professional learning communities.
Eg of the connections we can make here include many areas we are already working
on provincially, including:
➔
➔
➔
➔
➔

#1 - self-regulation
#2- resilience,
#3-growth mindset,
#4 – collaborative math talk, co-learning
stance, caring relationships
#5- self-efficacy in math, math is not a
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➔

gene, there is no such thing as a math
person (everyone can do math), asset
oriented (developing confidence)
#6 – connections to mathematical
inquiry, cultural diversity connections

Our schools are already anchored in the work of learning goals and success criteria ***this is a connect to what we already know and do***
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These mathematical processes remain the same and continue to be an integral part
of a mathematics learning classroom.
Teachers can continue to look at these as the processes that drive the mathematics
knowledge and the context for the social emotional learning goals.
Did it help to connect each of the columns to learning goals, success criteria and
previous knowledge?
When we facilitate opportunities for our staff to make connections to the work they
are already doing, it can help people find a starting point and feel a sense of calm
when change can feel very difficult and overwhelming. How might you leverage this
new learning with your staff and colleagues? Take a moment to note some ideas.
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Questions to consider when thinking about mathematical well-being
1) When you look at the SEL framework/chart, think about how you might position
mathematical wellbeing with your staff. Ask questions such as, “Where do we see
ourselves in this learning environment?, What strategies can we use that are helpful
to our own well-being and that can also serve as good role modelling for our
students?”, “What are we doing that seems to be working?” “Where do we need
further support?”. These are really big questions. How might you answer these
together with your staff.
A strategy to consider:
Consider co-constructing success criteria anchor charts using headings such as “What
does this look like? What does this sound like? What does this feel like?”. When we
model this with our teachers, we can ask them, “how might you use this in your
classroom?” “how might you authentically engage with the anchor charts?” “how
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might you share these reflections across divisions and staff?”
As co-learners, educators co-construct these alongside students. This is an excellent
and critical focus for the first 90 days of school as classroom conditions for learning
are first being built. The anchor charts can remain up for the duration of the year
and built upon as new learning and look-fors emerge

Thinking about Well-Being through a social justice framework and a great
framework:http://www.usingtheirwords.org/6elements/
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So far, we’ve looked at creating a mindset that allows us to focus on our circle of
influence and be proactive. We’ve also looked at some highlights of the new
curriculum and what we need to know. We’ve looked at a possible starting point
with the Social Emotional Learning strand. Now let’s look at how we lead and what
we ask.
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How do I lead?
As we know, the curriculum is new for all of us. For this reason consider exploring a
co-learning stance as an essential component for developing a professional learning
community in mathematics. Ask questions such as, “What does it mean to be a colearner?”,
“How do we intentionally create the conditions necessary to engage in new learning
together?”,
“What components of well-being might have the greatest impact on our ability to
feel a sense of belonging and take risks?”.
“What are classroom practices that support equity based mathematical teaching?”
Conversation between Lise & Frederick or Ana & Jennifer. Highlight “leaving your
title at the door” and remembering that your title may be carried in by someone else,
so speak last, ask open-ended questions to probe, be aware that your body language
also speaks volumes.
What Are Classroom Practices That Support Equity-Based Mathematics Teaching?
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Transport yourself to a primary classroom in your school. Kids are closely working
together, sharing manipulatives and their ideas, one child doesn’t want to do the
activity and they are hiding under their desk. The noise is a steady hum
(interruption of co-presenter) Wait! This is Covid era. The children are 1 meter apart
and using their own manipulatives and one child is still under their desk not wanting
to do the activity. Or better yet, the students are outside measuring the
circumference of a tree and chasing butterflies. Imagine your own school’s scenario.
Modelling a co-learning stance, what are some thoughtful and reflective questions
you can ask your primary teachers? (chat pod/jamboard/other)
Here are some examples to get you started:
What have you introduced as manipulatives?
How do you help students and identify their emotions during math?
How can we help students cope with challenges?
How might you leverage the SEL to address the student under the desk during math?
How might drawing upon...help these students in branching out?
Might there be a space to explore how we can learn math from the land?
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Transport yourself to a junior classroom in your school.
The students are working in small groups spread around the room, some groups have
a visible leader taking over while the other students in the group are disengaged,
other groups are frustrated with the manipulatives available, some of the other
students are working on articulating their thinking about how to represent large
numbers.
(interruption of co-presenter) Wait! This is Covid era. The children are 1 meter apart
and using their own manipulatives. Or better yet, they are outside estimating the
distance between trees and being distracted by insects. Imagine your own school’s
scenario.
Modelling a co-learning stance, what are some thoughtful and reflective questions
you can ask your junior teachers? (chat pod/jamboard/other)
Here are some examples to get you started:
What representations have your students used to represent large numbers?
What strategies do your students use when they are feeling challenged?
How might you leverage the SEL to address the discomfort?
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Picture an Intermediate classroom
The students are working with elbow partners spread around the room, some
students are wandering the classroom in search of manipulatives while the other
person is working away at the problem, another set of partners are sharing the same
manipulative they always use, some students are creating distractions to hide their
discomfort.
(interruption of co-presenter) Wait! This is Covid era. The students no longer can
work with elbow partners...they now have arm length partners! They are trying to
manage their own manipulatives and even during covid they are creating distractions
to hide their discomforts. Or better yet, they are outside trying to figure out how to
measure the height of a tree and being distracted by insects. Imagine an
intermediate classroom in your own school now.
Modelling a co-learning stance, what are some thoughtful and reflective questions
you can ask your intermediate teachers? (chat pod/jamboard/other)
Here are some examples to get you started:
Why might some students be using the same manipulatives over and over again?
What strategies do they use when they are feeling challenged?
How might you leverage the SEL to address the discomfort?
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Just take a minute to quietly reflect on what approaches you might consider moving
forward with teachers to facilitate the implementation in your own school. If you
would like, share it with your texting buddy that you invited at the beginning of this
webinar.
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Your participation will inform our next webinars, professional learning networks and
resources! Please add your ideas to the jamboard. Blue is for cheers, yellow for
fears and pink for unclears.
Nadine….advertise what is next to come! - including SMHO webinars (connection to
SEL)
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