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EXECUTIVE DIRECTOR’S MESSAGE MIKE BENSONPRESIDENT’S MESSAGE

Council and the OPC staff. This year, 
we refined our goals and developed an 
implementation plan to carry them 
out. Our goals centred on

Engaging Members, local executives 
and Councillors to build capacity 
representing and advocating for the 
role of the principal and vice-princi-
pal and the OPC
Using our relationships with stake-
holders to advocate, communicate 
and represent the significant impact 
leadership has on student well-being, 
learning and achievement in a mutu-
ally respectful and beneficial manner 
and
Informing and directing the OPC on 
key issues. 

With respect to Member engage-
ment, the Executive and I correspond-
ed with new Councillors to ensure they 
felt welcomed and understood their 
important role. I had many opportu-
nities to interact with Members, and 
especially enjoyed meeting our newest 
Members at the New Administrators’ 
Seminar in February. Travelling to 
many districts in Ontario was a positive 
experience, where I met colleagues and 
talked about the issues that are most 
important to our schools and our roles. 
Thank you all for your warm welcome 
and great hospitality. Provincial Coun-
cillors and Local Leaders should be 
commended for the achievements they 
are making in their respective boards. I 

am most impressed with their continu-
ous effort to reach out to senior board 
team members to work collaboratively 
on addressing local issues. 

Building and nurturing relationships 
is a key aspect of our role as school lead-
ers. As your President, my role is to rep-
resent the OPC and advocate for you on 
numerous provincial committees. It is 
important for our stakeholder partners 
to understand what we do so that when 
decisions are being made, they will sup-
port our focus on student well-being, 
learning and achievement. I made it a 
point to ensure that the school leader 
perspective was highlighted at every 
meeting I attended. Promoting strong 
relationships with our partners and 
other principal associations in Ontario 
and abroad has been instrumental in 
furthering the importance of the role of 
the school leader. We remain focused 
on continuing to advocate for Panel 
Pay Equity, Seniority-Based Hiring 
and Student Safety and Well-Being 
with the Minister of Education, MPPs 
and other Ministry staff. These issues 
will continue to be part of our ongoing 
efforts to seek positive outcomes for our 
Members. 

This year there were a number of 
significant changes at the OPC. Our 
previous Executive Director, Ian Mc-
Farlane, retired and we welcomed 
Allyson Otten as the new Executive 
Director. The OPC introduced a new 
simplified logo, the website is being re-
freshed and we moved to a new office 
in December 2017. On April 1, 2018, 

As I reflect on my presidency, I feel honoured to have had the opportunity to 
represent the principals and vice-principals of Ontario. It was a pleasure work-
ing with three high-functioning teams: the Provincial Executive, the Provincial  

Our First 20 Years
Engage, Advocate, Lead
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the new ONE-T benefits plan started 
operating for our principals and vice-
principals. We are also celebrating our 
20th anniversary, and hosted an Inter-
national Forum in response to a request 
from the Membership to bring back 
this professional learning opportunity. 
Over 400 principals and vice-principals, 
along with a panel of superintendents 
and directors, educational stakeholders 
and international guests, attended the 
Forum. There were five keynote speak-
ers: Simon Breakspear, Carol Campbell, 
Candy Palmater, Niigaan Sinclair and 
Greg Wells. Joanne Robinson, Direc-
tor of Professional Learning, facilitated 
an all-star panel that featured Ken 
Leithwood, Avis Glaze and Michael 
Fullan. Participants had the opportu-
nity to refine effective practice in equity, 
pedagogical leadership, mental well-
being and technology-enabled learning. 

The OPC has had 20 amazing years. 
I encourage each of you to get involved 
in our organization. Your engagement 
will continue to be vital for our ongoing 
growth.  As I look forward, I am excited 
to see what the future will bring. And I 
know you will all be in great hands with 
incoming President, Larry O’Malley. 
Thank you for the privilege to serve as 
your President. 

Our First 20 Years
Engage, Advocate, Lead Ontario Principals’ Council
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Happenings at OPC …

OPC NEWS

Education Minister Indira Naidoo-
Harris speaks to our Provincial 
Council in February.   

Pollster and political researcher 
Greg Lyle presents a summary of 
the Ontario political landscape at 
our OPC Council meeting in May.  

The OPC welcomed Provincial Council Members, Executive 
and Staff to our Open House at the new office location at 
20 Queen Street West. Visitors had the opportunity to tour 
the office and sign our new gallery wall featuring a 20 year 
retrospective highlighting our key historical moments.

We held another successful Silent Auction fundraiser in support of Right To Play at our 
May Provincial Council meeting, a global organization that uses the transformative power 
of play to educate and empower children facing adversity.
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As a school administrator, you’ll have many opportunities 
to make an impact when giving a presentation. You may 
be given opportunities to present by participating in a pro-
fessional development conference, leading an assembly at 

school or working to engage staff in a 
meeting. No matter who your audience 
is, you want to be sure that your presen-
tation is memorable and makes a lasting 
impact. Delivering a strong presentation 
is a useful skill to have and is advantageous 
personally and professionally. Here are 
three ways you can be a leader of effective 
presentations.

Frame your story
When preparing your presentation, 
always start with the ‘why’ behind 
your message. This ‘why’ is the story, 
or the foundation, of any presentation. 
Throughout history, storytelling has 
been a key way we’ve shared our collec-
tive history, facts and ideas (Anderson, 
2013). By weaving a story throughout 
your presentation, your audience will 
feel engaged and will leave remem-
bering the significance of the message 
(Anderson, 2013). The story you share 
will depend on your audience. Are you 
proposing a new initiative at a staff 
meeting? Try sharing a story from your 

school that will support how this initia-
tive will work. If you are giving a pre-
sentation at a PD conference, you may 
want to share background information 
about your school, what you did to de-
velop a new initiative and accounts of 
the learnings and successes.

Use strong body language
Have you heard of the proven confi-
dence-building body language called 
power posing? Power posing is a great 
way to boost your confidence before 
delivering a presentation. In her TED 
talk Your Body Language May Shape 
Who You Are, Harvard professor Amy 
Cuddy discusses how power posing 
before a presentation will boost your 
confidence and change the way you 
present (TEDGlobal, 2012).

After you’ve done your power pos-
ing to boost your confidence, use your 
body language while presenting to 
connect your message to the audience. 
Your body language can support trust 
building with your audience (speak-

withpersuasion.com). There are a few 
ways to connect with your audience 
using body language. Use movement 
– take advantage of the space, walk 
across the platform and move toward 
your audience, maintaining eye con-
tact when making key points. This 
will help reinforce your ideas (An-
drews, 2015). Another great way to 
connect with your audience is through 
gestures. This will keep your audience 
engaged in what you’re saying while 
emphasizing the points you are mak-
ing (Andrews, 2015). 

Create a visually 
engaging presentation
Lastly, make sure your presentation is 
visually engaging. Use visuals to keep 
the audience focused on the presenta-
tion you’re giving. Make sure you aren’t 
overloading your presentations with 
text: six lines is considered best prac-
tice (French, 2016). You can also use 
single images, infographics and charts 
to highlight the key points (French, 
2016)  

For more tips to design beautiful presenta-
tions visit https://visage.co/11-design-tips-
beautiful-presentations/ 

 psweeney@principals.ca

OPC COMMUNICATOR
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Memorable Presentations
How to effectively reach your audience
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A LOO
In 1997, then Minister of Education John Snobelen 
introduced Bill 160. The Bill contained many changes to 
education finance, program delivery, school board 
management and the collective bargaining rights of 
teachers. It also removed principals and vice-principals 
from membership in the teacher federations, prohibiting 
their right to unionize or be included in a bargaining unit.

School leaders throughout Ontario were unnerved. 
What would this mean for us?  How would we function 
without a federation? What protections would we now 
have? A group of those leaders began to meet, plan-
ning how to create an organization that would protect, 
advocate and include principals and vice-principals 
from both panels.

The History of our First 20 Years 

The decision was made to establish a profes-
sional association. The planning group, along with 
lawyers from Lerners law firm, organized a road 
show throughout the province. They met with 
principals and vice-principals from all 31 public 
district school boards, discussing the implications 
of their removal from the federation, debating the 
best way to move forward and offering their vision 
for an all-inclusive professional organization.

On December 13, 1997, in a meeting room of 
the Toronto Colony Hotel, the planning group 
passed a motion to create the Ontario Principals’ 
Council. Four hundred school leaders signed up 
as members on the spot. We selected a logo and 
developed a plan to sign up more members.

One of the members of that organizing group 
was Rob Whetter, who became OPC’s first Pres-
ident in 1998. “The vision of the new organization 

was to put Ontario principals in the forefront of 
educational change. We wanted the OPC to speak 
with a strong voice on educational matters with 
students, parents, government, stakeholder groups, 
the media and the public. The group decided on 
a Provincial Council format that would include 
an elementary and secondary principal or vice-
principal from every public board in the province 
to serve as our Board of Directors.”

By Peggy Sweeney
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A LOOK BACK
On April 1, 1998, the OPC officially came into 

existence. Several key people played an integral 
part in its establishment – Jack Martin, Ken Shep-
pard, Rob Whetter, Leslie Hossack, John Judson, 
Doug Beffort, Sheryl Hoshizaki, Joan Mantle, 
Henry Mick, Brian McKinnon and Rick Victor.   

We started out modestly, working out of the 
back of Thistle Printing in East York, with just 
three staff members. In September 1998, Mike 
Benson was hired as the first Executive Director. 
He expanded the staff to include an Office 
Manager, two Protective Services Consultants, 
legal support and a Communications Officer. 

In 1999, the small team moved to 45 York Mills 
Road in Toronto, renting a floor in a school offered 
by the Toronto District School Board.  

Establishing a professional development 
program was one of the initial priorities, presenting 
both an opportunity and an overwhelming task. 

Ethne Cullen was hired to manage the Centre for 
Leadership, while Joanne Robinson successfully 
organized our first Odyssey conference, Charting 
New Waters, in 1998.  

Joanne recalls the first days of setting up this part 
of the organization. “Our Members required 
numerous resources and supports, particularly 
when learning to operate in this new management 
environment. We started with locally-delivered 
workshops, which led to the development of the 
first Principal’s Qualification Program offered by 
principals’ associations in partnership with school 
districts. Since that time, we have provided work-
shops and online learning programs, co-authored 
books, organized annual conferences, developed 
resources, designed many more additional quali-
fication programs, and trained school and system 
leaders in Ontario and around the world. Profes-
sional learning for leaders focused on improved 

student learning has always been one of our 
strengths and core priorities.”

In 2000, we enhanced our advocacy work with 
our first Principal’s Day at Queen’s Park. Meeting 
with MPPs from all three parties, we wanted to 
make sure our elected officials were hearing from 
the people who run and manage schools on a daily 
basis. Our unique insights allowed us to share our 

“We wanted the OPC to 
SPEAK WITH A STRONG 
VOICE ON EDUCATIONAL 
MATTERS with students, 
parents, government, 
stakeholder groups, the 
media and the public.”

The Register  9



concerns, raise issues, answer questions and be a 
resource for the MPPs who were making impor-
tant decisions about education. Since that time, 
the annual advocacy day has become a very suc-
cessful way to connect with our elected officials.  

In 2002, the TDSB sold the school on York 
Mills and we were on the move again.  Realizing 
that a lot of the work we do was centred in down-
town Toronto, near Queen’s Park, the ministry 
and other stakeholder groups, we moved to 180 
Dundas Street. 

Also in 2002, we conducted a search for 
in-house legal counsel, hiring Allyson Otten 
and Sarah Colman, previously from Lerners. 
The move allowed the OPC to provide a more 
cost-effective way of ensuring timely advice 
and direct representation and support for prin-
cipals and vice-principals.

Sarah Colman explains the importance of the 
move to in-house counsel. “We assist Members 
facing disputes with school boards; dealing with 
illness or disability; facing investigation by the 
College of Teachers, child protection services or 
police; and facing discrimination, defamation or 
harassment in their workplace. We also provide 
support to the Executive and Provincial Council, 
assist Districts in the negotiations of their Terms 
and Conditions of Employment and engage in 
provincial negotiations. As the OPC has become 
a more sophisticated association, the addition of 
in-house counsel has brought significant benefits.”

In 2006, after the latest two rounds of teacher 
negotiations had reduced supervision time in and 
around schools, principals started reporting on the 
resulting negative impact. We were hearing a lot 
about how a school should safely be supervised.  
Research of school districts across Canada revealed 
that only two boards had some standards in place. 

But no formal standards existed for school 
supervision around appropriate ratios and other 
safety factors.  

We brought together a group of OPC Members 
to develop a set of standards that could be used by 
all schools, providing an objective way to ensure 
supervision was safe and appropriate. Our Super-
vision Standards were released publicly in Febru-
ary 2007 and generated a significant amount of 
media coverage throughout the province.

In 2011, we were thrilled to host the 10th 
International Confederation of Principals Con-
ference in Toronto, the first time the event had 
ever been held in Canada. More than 2,000 
educators from 40 countries gathered to hear 
keynote and featured speakers, attend work-
shops on a variety of topical issues, network 
with school leaders from around the world and 
enjoy the beautiful city of Toronto.

From the beginning, we knew that another key 
resource Members would need was legal and 
professional support. Colin Fleming has been a 
PST consultant for the past seven years. “In 1998, 
the OPC started with two Protective Services 
Consultants, answering calls from Members about 
issues related to their role.  Since then, the depart-
ment has grown to three Intake Consultants, three 
PST Consultants, a Benefits Consultant, Legal 
Counsel and General Counsel. On an annual 
basis, we talk to 1,200 Members; conduct 15 legal 
issues workshops; attend over 200 meetings with 
school boards, the College of Teachers and Chil-
dren’s Aid Societies. Providing legal advice, 
support, counsel and representation to OPC 
Members is a crucial role for our organization.”

Following years of intense advocacy and lobby-
ing, in June 2013, the OPC, CPCO and ADFO 
reached the first provincial terms and conditions 

agreement specifically for principals 
and vice-principals. Representing the 
three associations, Executive Director 
Allyson Otten acted as the Chief 
Negotiator for our Members. “After 
many, many months of talks, plan-

ning, strategy sessions and feedback from our 
Members, a historic agreement was reached that 
recognized the exclusive right of the three asso-
ciations to represent all of our members and to 
take part in good faith discussions with the 
Crown and Trustee Associations on their behalf. 
The resulting provincial agreement was the first 
of its kind to recognize the unique needs and 
working conditions of every principal and vice-
principal in Ontario.”

What do principals do? It was a question we 
discovered few people – including the parents 
in our schools – knew the answer to. John 
Hamilton took on this issue during his year as 
President in 2014-15. “We engaged an external 
firm to conduct some research for us and 
learned that the role of the principal was not 
very well understood in schools. In response, 
we developed an Advocacy Campaign to 
educate our school communities about our 
backgrounds, roles and responsibilities.”  

John and OPC staff member Peggy Sweeney 
travelled the province meeting with Members, 
providing supports and assisting principals and 
vice-principals with ways to advocate for their 
role in the school, all in an effort to develop 
better working relationships with our school 
communities. 



For the past 20 years, we have developed dozens 
of materials for our Members – a website, The 
Register magazine and targeted professional learn-
ing resources on topical issues. Many of these 
communication pieces have won national and 
international recognition for their excellence, 
including awards from the Canadian Association 
for Communicators in Education, the National 
School Public Relations Association, The Tabbies 
and the KRW awards.

In addition to recognizing our own Members, 
we also wanted to recognize non-educators who 
have made a significant contribution to our sector. 
The OPC Outstanding Contribution to Educa-
tion Award has been bestowed on 15 individuals 
including Dr. Fraser Mustard, Steven Lewis, Craig 
and Marc Kielburger, Dr. Samantha Nutt, Dr. 
Chris Hadfield and the Hon Murray Sinclair.

In December 2017, after more than a decade 
on Dundas Street, it was time to load up the 
moving boxes once again. It was there that our 
organization flourished and grew from humble 
beginnings into the world-renowned association 
that it is today. With this growth, it became clear 
that a new office was needed to accommodate staff, 
professional development events and international 

visitors. Our new office at 20 Queen Street West 
meets all those goals.  

As our organization continued to grow and 
evolve, it was also the right time to update our 
company logo to reflect our current brand 
identity, goal and mission. We chose to empha-
size the “P” in the new logo, to highlight our 
dedication to serve the principals and vice-
principals of Ontario. 

In 2018, we are 20 years young. While we 
have accomplished much in our first two 
decades, there is still much more to do. As the 
role of the school leader changes, expands 
and becomes more complicated, it will be 
more important than ever for the OPC to 
advocate for, support and train the people 
who lead our schools.  

Our goal is to help those leaders create the 
safe, positive, productive learning environ-
ment in which all our students can reach 
their potential. 

This article was prepared with contributions from 
several past and present OPC Members. We thank 
them for their time, and for sharing their memories 
and insights with us.

“On an annual basis, we talk to 1,200 MEMBERS; 

conduct 15 LEGAL ISSUES WORKSHOPS;  

attend OVER 200 MEETINGS…”
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CONGRATULATIONS!
CANADA’S OUTSTANDING PRINCIPALS

Norbert Costa

Hillcrest Community School
Toronto DSB
Toronto, Ontario

Gregory Brucker

Barrie North CI
Simcoe County DSB
Barrie, Ontario

Krysten Cameron

German Mills PS
York Region DSB
Thornhill, Ontario

Em Del Sordo

Dundas Valley SS
Hamilton-Wentworth DSB
Dundas, Ontario

Terry Doyle

Scarborough Village PS
Toronto DSB
Toronto, Ontario

Donna Ford

Roselawn PS
York Region DSB
Richmond Hill, Ontario

Peter Marshall

Boyne PS
Halton DSB
Milton, Ontario

Sarah Rogers

Hastings PS
Kawartha Pine Ridge DSB
Hastings, Ontario

Karen Madarasz

Weston Memorial JPS
Toronto DSB
Toronto, Ontario

The OPC is pleased to recognize the following OPC Members who have recently been awarded with a 
2018 Canada’s Outstanding Principals Award, in recognition of their outstanding contributions as 
exemplary leaders in public education. The program, sponsored by The Learning Partnership, also includes 
an Executive Leadership Training Program. This program, in partnership with the University of Toronto’s 
Rotman School of Management, strengthens the education system in Canada by developing its leaders. 
Award winners become part of a National Academy of Principals, a pan-Canadian learning community of 
Canada’s Outstanding Principals alumni.

TM



 CANADA’S OUTSTANDING PRINCIPALSEDUCATION LEADERSHIP CANADA

N avigating the complexities of stu-
dent aggression related to special 

education needs is one of the most chal-
lenging responsibilities of an administra-
tor. Principals and vice-principals are able 
to create a safe and caring learning envi-
ronment when they understand the causes 
of behaviour, can support staff in devel-
oping differentiated programming for 
students, understand their legal respon-
sibilities and put their most vulnerable 
students at the centre of school planning.

Understanding Behaviour

There are many reasons why a student 
may display aggression in a school setting. 
Whether the root cause is developmen-
tal, ADHD, Autism Spectrum Disorder, 
ODD, mental health concerns, process-
ing difficulties etc., some students display 
their inability to communicate, their dif-
ficulty with transitioning and their anger 
in ways that are disruptive to the learning 
environment and a safety risk to others. 
Regardless of the reason for aggression, 
it is important to remember that no stu-
dent with special needs wakes up in the 
morning and chooses to have a difficult 
day. It is our responsibility to create an 
environment where our most challeng-
ing students feel they are respected and 
understood, and where we work tirelessly 
to create programming that reduces these 
behaviours so that the student has equi-
table access to academic outcomes.

The Importance of Programming

Explicit programming is the most im-

portant strategy we can use to reduce 
behaviours. Students with poorly devel-
oped self-regulation skills require a vi-
sual schedule that directs every moment 
of their day. A schedule can be in the 
form of pictures, words or both. Hav-
ing a student learn to follow a schedule 
may be the only skill that is practised 
and reinforced initially.  Another use-
ful strategy is for the student to rehearse 
what is expected of them. This involves a 
staff member being explicit about what 
success looks like and practising with 
the student, when they are calm, how 
to transition or self-regulate. Rehearsing 
is analogous to a fire drill – we practice 
how to handle a difficult situation when 
everyone is receptive to learning. We 
don’t practice how to leave the school 
when there is an actual fire. 

Legal Responsibilities

Balancing the rights and needs of a 

student with special needs with the 
rights and needs of staff and other 
students can be difficult. Using the 
Safe Schools Act, the Ontario Human 
Rights Code, the Occupational Health 
and Safety Act and your district’s pol-
icy on Risk of Injury, administrators 
will make decisions that are in the best 
interests of all students and staff.  

The OPC is committed to support-
ing administrators in deepening their 
leadership in the area of special edu-
cation, and has a number of learning 
opportunities from which to choose.

For information on free one hour 
webinars, one day workshops and Spe-
cial Education for Administrators Ad-
ditional Qualification Program, visit 
the Professional Learning section of 
our website https://www.principals.
ca/Display.aspx?cid=437 
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Leading Special 
Education
How to navigate the complexities of student aggression
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Ontario gears up for the implications of federal legislation 
By  Kate Dearden, BLG
Illustration by Matthew Billington

The path to the legalization of cannabis in 
Canada will likely be delayed until the end 
of summer 2018. Although the federal 
government passed the Cannabis Act on 
November 27, 2017, it will not be in force 
until it has been passed by the Senate, 
and on a date that the federal cabinet will 
select and announce. Recent reports 
indicate that the federal government will 
not declare the Cannabis Act in force until 
late summer, rather than by July 2018 as 
anticipated.   

Part of the delay can be attributed to the 
Senate, which has been engaged in 
vigorous debate about the legalization,   
raising issues such as a potential rise in 
youth consumption, drug-impaired driving 
and the potential legalization of edible 
cannabis products. During a recent 
Senate session, federal Health Minister 

Ginette Petitpas Taylor said the provinces 
and territories would need two to three 
months to prepare for legalization, which 
is largely a ramp-up of capacity to sell 
cannabis in retail stores.    

Meanwhile, the province of Ontario 
continues to prepare for the legalization of 
cannabis. On December 12, 2017, the 
Ontario government passed legislation 
that will give effect to the federal govern-
ment’s corresponding de-criminalization 
of cannabis. The Cannabis, Smoke-Free 
Ontario and Road Safety Statute Law 
Amendment Act, 2017 will implement a 
significant number of changes to the use, 
sale and regulation of cannabis in Ontario.  
These new laws are not yet in force, 
but are expected to be proclaimed in 
force concurrently with the federal 
Cannabis Act.

14  Summer 2018
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Ontario’s Cannabis Regime

When the Cannabis Act, 2017 comes into force it will treat non-
medical cannabis use more strictly – like alcohol – in that it will only 
be available for purchase by adults over age 19 in government-run 
retail stores and consumed only in private residences.  

Below are the key elements of Ontario’s regulated access to cannabis: 
1. Minimum age to use, buy, possess and cultivate cannabis will be 19.
2. Non-medical cannabis use is restricted to private residences.
3. Adults over age 19 may grow up to four plants.
4. Cannabis use will be prohibited in public places, workplaces, motor 

vehicles and boats. This prohibition would include schools. 
5. The Liquor Control Board of Ontario will oversee the retail sales of 

cannabis in Ontario by establishing the Ontario Cannabis Retail 
Corporation. There will be at least 150 stand-alone retail stores by 
2020, and online retail sales facilitated through Shopify. All cannabis 
sold in Ontario will be obtained from the federally-licensed com-
mercial cannabis producers who will be authorized to sell cannabis 
to individuals with a legal prescription under the federal Access to 
Cannabis for Medical Purposes Regulations (ACMPR).  

6. Police will continue to shut down illegal cannabis “dispensaries” 
and “clubs.” They are not included in Ontario’s retail framework 
for legal access to cannabis.

Strict Prohibitions on Smoking or Vaping Cannabis

The Smoke-Free Ontario Act, 2017 (SFOA) will regulate the smoking aspect 
of cannabis, and will also address the issue of vaping (electronic 

cigarettes or e-cigarettes) as a method of using cannabis 
and other tobacco products. It will be strictly 

prohibited to smoke or hold lighted 

tobacco, smoke or hold lighted medical cannabis and/or use an electronic 
cigarette in enclosed public places, enclosed workplaces and schools within 
the meaning of the Education Act.

Employers will be obligated to ensure compliance with the SFOA, for 
example by posting prescribed signs and removing ashtrays from enclosed 
public places. There is a new reprisal section that prohibits an employer from 
taking action against an employee who acts in accordance with the SFOA or 
seeks the enforcement of it, including dismissing or threatening to dismiss 
an employee, disciplining, or suspending an employee, or threatening to do 
so, imposing a penalty or intimidating or coercing an employee.

The SFOA contains exemptions for medical cannabis users that live in a 
residence which is also an enclosed workspace. These exemptions are very 
narrow and unlikely to apply to a school context. For example, limited 
medical cannabis use may be permitted in a long-term care home that has 
an indoor room designated as a controlled area for smoking or use of elec-
tronic cigarettes.

  
Strict Prohibitions for Youth Access to Cannabis

Under the Cannabis Act, 2017, youth under age 19 will be prohibited from 
possessing, consuming, attempting to purchase, purchasing or distribut-
ing cannabis. Further, no one under age 19 will be permitted to cultivate, 
propagate or harvest cannabis (or offer to do any of those activities for 
others). While youth will not be subject to criminal offences for breaching 
the Cannabis Act, 2017, police and prosecutors have the authority to issue 
a fine of up to $200. Further, police will be permitted to seize cannabis in 
connection with an offence, including any cannabis that is found in the 
possession of youth under age 19.  

Police will also have the authority to refer a potential young offender to an 
“approved youth education or prevention program.” Prosecutors will have 
a similar authority when exercising their power to stay a provincial offences 
proceeding or in withdrawing a charge. The Cannabis Act, 2017 authorizes 
the Attorney General to approve education or prevention programs and will 
list such programs on a publicly available website.

Medical Cannabis Users Remain Regulated

The current medical access regime will remain in place for medical can-
nabis users. The federal Access to Cannabis for Medical Purposes Regulations 
(ACMPR) allows possession of cannabis for medical purposes if obtained
i. from a licenced producer
ii. from a health care practitioner in the course of treatment for a medical 

condition or
iii. from a hospital.
Individuals who claim to be medical cannabis users must show sup-
porting documents to police on demand. It is also reasonable for 
schools to request such documents in connection with the duty to 
accommodate a student or staff disability.

There have been reports in the media of benefit providers offering 
to extend coverage to medical cannabis for specific conditions and 
symptoms associated with cancer, rheumatoid arthritis, multiple scle-
rosis, HIV-AIDS and palliative care. Where such extended coverage is 

… MOST BOARDS HAVE THE RESOURCES TO DEAL WITH
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offered, employees will be subject to the terms of the applicable benefit 
plans, including the requirement to provide supporting documenta-
tion to the insurer.

Impairment Still Not Acceptable at School or Work

Educators and employers can continue to take the position that im-
pairment at school or in the workplace is not acceptable. The legal 
access regime described above does not provide anyone in Ontario 
with a legal right to consume or possess cannabis on school premises, 
or to be impaired at school without any recourse to the school or 
employer. If a student or an employee is a medical cannabis user, the 
matter will be treated like any other accommodation of a disability.  

In the accommodation process, cannabis will be considered like 
any other medication. Employers, whether in the school setting or 
otherwise, will need to undertake an individual assessment of an 
employee’s disability and the options for reasonable accommoda-
tion, including where a person may be impaired due to medical use 
of cannabis. Students and employees must 
participate in the accommodation process by 
providing information, including medical in-
formation, about their cannabis use and level 
of impairment (if any).

Schools will have to decide, on an individu-
al basis, whether accommodating a student or 
employee with a disability requires tolerating a 
certain level of impairment during the school 
day. As noted above, smoking or vaping can-
nabis will not be permitted at schools, even 
for medical cannabis users.

The Ontario government proposes to 
amend the Education Act concurrent with 
the Cannabis Act, 2017 to include the defi-
nition of medical cannabis user as “a person 
who is authorized to possess cannabis for the 
person’s own medical purposes in accordance 
with applicable federal law.” The Provincial 
Code of Conduct section will be revised to 
state that one of the purposes of the Code of 
Conduct is to discourage the use of alcohol 

and illegal drugs, except by a medical cannabis user. Section 306 of 
the Education Act, which deals with suspensions, will be revised to 
prohibit possession of cannabis, except for a student who is a medical 
cannabis user. These amendments are consistent with the treatment 
of medical cannabis use as a disability accommodation, rather than 
disciplinary matter. 

The amendment to section 310 of the Education Act will include 
giving cannabis to a minor as one of the activities leading to suspen-
sion. This amendment is consistent with the federal government’s 
introduction of new offences for giving cannabis to youth.

We will continue to monitor the federal and provincial govern-
ments’ evolving efforts to provide adults with legal access to can-
nabis. Schools boards and independent schools should be reviewing 
relevant policies and procedures in anticipation of implementation 
by late summer 2018. 

Kate Dearden is a Senior Associate in the Toronto office of BLG.  She is the 
Secretary of CAPSLE and a member of the Executive of the Education Law 
Section of the Ontario Bar Association. She practices primarily in the area of 
employment, labour and education law. 

 kdearden@blg.com 
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Diversity in School Leadership 
A reflection of Ontario’s students 
By Luther Brown

REGISTER REPORT

A significant priority of the Ontario Ministry of Education as presented in Achieving 
Excellence: A Renewed Vision for Education in Ontario (2014), is to ensure equity so 
that “every student should have the opportunity to succeed, regardless of background, 
identity or personal circumstances.” In keeping with this equity priority, the Ministry 
introduced the Education Equity Action Plan in 2017 “to serve as the province’s 
blueprint for identifying and eliminating discriminatory practices, systemic barriers and 
biases from schools and classrooms.”

One of the key components of the Action Plan is to enhance 
“Leadership, Governance and Human Resource Practices by 
ensuring that the diversity of the teachers, staff and school system 
leaders in Ontario schools reflect the diversity of their students, 
and that those education leaders are committed to equity for all 
learners and to upholding and promoting human rights.” The an-
nounced equity plan coheres well with the conceptual frame of 
the research, which sought to respond to the question: How do 
schools and school districts create leadership pathways to en-
courage, support and generate better representation of histori-
cally marginalized peoples in district leadership roles such as 
principals and vice-principals?  Marginalization and its impact on 
the distribution of leadership roles such as principal and vice-
principal in schools and school districts is the phenomenon that 

was studied. The research identifies marginalization as social and 
political processes that create vulnerabilities. Marginalization 
forces certain members of society towards the margins of 
societal actions and behaviours that are deemed important 
to society’s well-being. The marginalized are often comprised 
according to race, class, gender identity, religion and physi-
cal or intellectual ability. 

This report presents aspects of the data analysis, findings and 
some recommendations of the research. The research report is 
available on the Ontario Principals’ Council (OPC) website. The 
data used in the research report represents the expressed think-
ing of practising principals and vice-principals from districts across 
Ontario. Principals and vice-principals who participated in the 
study believed that districts should be deliberate and transparent 
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regarding processes being used to change the leadership inclu-
sion trajectory. The school leaders participated through online 
surveys, a focus group and person-to-person conversations, and 
expressed a strong readiness to support practices that are more 
inclusive than currently prevail. Research generally asserts strong 
correlations between school leadership and student achievement 
(Cohen, McCabe, Michelli, & Pickeral, 2009, p. 180-213; 
Leithwood, Louis, Anderson, & Wahlstrom, 2004, p. 611-629). 
The OPC  publication, Equity and Inclusive Education, Imple-
menting Ontario’s Equity and Inclusive Education Strategy, 
supports the principals’ role in advancing equity and inclusion as 
regular practice and acknowledges the centrality of the principal’s 
role in being a catalyst and a champion for change towards more 
inclusive and equitable school environments. This study agrees 
with the Ministry of Education when it states that, “When factors 
such as race, class, gender identity, religion and physical or intel-
lectual ability intersect, they can create additional barriers and 
unique experiences of discrimination for some students.”

Ontario’s Premier, Kathleen Wynne, begins her message in A 
Better Way Forward by stating that, “In Ontario we draw strength 
from the diversity of our people.” Ontario takes pride in its diver-
sity and Toronto boasts of being one of the most diverse cities in 
the world. Yet a cursory look at who generally occupies leadership 
roles reveals a great truth, that the statistical diversity is largely 
minimally represented. Although publicly presented as the ideal, 
implementing diversity is fraught with challenges. This research 
proposes that a society’s potential is best realized through the 
release of the greatest promise of citizens. Diversity is at the 
centre of realizing that potential. 

The diversity in question is about the inclusion of all peoples. 
This includes race, class, gender identity, religion and physical or 
intellectual ability, and their intersectionalities. It is important that 
race as a factor of inclusion is not minimized. The racial and 
ethnic components of the culture of school districts need to 
be reflective, in meaningful ways, in the makeup of the lead-
ership of our province and country. When students see 
themselves in their leaders, they aspire more to become 
leaders themselves. The literature review shows that diver-
sity of thought, inclusion and accommodation feature prom-
inently among effects correlated to student achievement. In 
other words, the culture of an organization is important to 
the functioning of the organization, demonstrated by how 
people think and act on a daily basis. This is the running 

theme in the book, Change the Culture, Change the Game 
(Connors & Smith, 2012). 

This research supports that notion and seeks to emphasize 
that another aspect of culture being proffered by the research is 
race and ethnicity, which is often downplayed in practice. The 
literature review indicated that research is mainly about organiza-
tional culture; there was not much available regarding the culture 
of the people serving and being served by organizations. 

Including people who are culturally different from ourselves 
should be a central part of the mindset that is applied to the 
process of seeking diversity of thought at leadership and other 
tables. Diversity of thought is better facilitated through diversity 
in people – inclusive of the minoritized population. Changing 
mindset is important to changing the makeup of school and 
district leadership.

The literature regarding diversity and school leadership can be 
separated into two broad areas of focus: socio-cultural and aca-
demic/operational. Leading Canadian authors who focus on 
education improvement or change present a paucity of com-
mentary on diversity from the standpoint of race and student 
achievement or on culture and student achievement – the socio-
cultural aspect of diversity. Diversity is often recognized – it’s 
there, sort of like a bystander. Yet as we know from Barbara 
Coloroso (2003), bystanders are active participants despite their 
perceived silence or inaction. One could argue that school lead-
ership that broadly includes professionals from the marginalized 
demography matter to student achievement. If school leadership 
matters, and if culture matters, it is reasonable to assume that 
leaders from marginalized demographics will be a positive addi-
tion to successful school leadership. Systems should not con-
tinue to be complicit in neglecting significant aspects of the whole 
child while it attempts to educate the child. Whatever the for-
mula for wide-scale improvement is, race and other aspects of 
social culture should be privileged. Student as culture cannot be 
marginalized if schools and school districts are intent on educat-
ing all students. 

There is a deeper understanding of culture that is underutilized 
in the attempts to change the achievement trajectory of marginal-
ized populations.  If learners as culture is privileged, and students’ 
cultures are not subsumed under the notions of a dominant 
culture, and if the curriculum, pedagogy, supportive texts and 
discourses are brought to the scrutiny of universalisms, stereo-
types, erasure, gender and power, schools and schooling become 
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more free to meet the well-being and academic needs of all 
students. That is the needed organizational culture. Changing 
achievement trajectories without addressing students as culture 
is to ignore the self that is the student. School leadership is re-
ally about student achievement. Student as culture cannot be 
marginalized if schools and school districts are intent on educat-
ing all students. I use the term ‘student as culture’ to reframe 
thinking about the wholeness of the student. The student as 
culture is an invitation for students to be recognized as human 
with experiences, knowledges, desires and needs, who bring 
important value to the learning conversations. In this light, the 
popular phrase of absolution, “I don’t see colour” begs rethinking.  
There is no learner present without culture. Students cannot be 
expected to leave important parts of themselves outside the 
school and function as a whole student. Schools are encouraged 
to be mindful that society’s cultural identity is largely a comparison 
between the dominant culture and ‘others,’ based on various at-
tributes and their intersectionalities including values, beliefs, 
abilities and social experiences.

Students are social human beings who learn from, emulate 
and pattern development on norms and cultural practices that 
compete against or align with the dominant culture. When students 
have leaders from diverse backgrounds, they develop a greater 
understanding of diverse people as capable human beings. For 
students from minoritized populations, a diverse leadership can 
be aspirational. A lack of leadership that is representative of their 

culture projects limits on possibilities, reduces aspirational impe-
tus, and by default encourages low expectations and reinforces 
or propagates stereotypes. Responding to the question, “Why 
should a school district employ leaders from marginalized sections 
of the population?” an administrator from the Peel District School 
Board responded by drawing attention to the multi-value of district 
staffing being inclusive of the minoritized population. She posited 
that physical representation reflects diversity and serves aspira-
tional purposes. 

An administrator from the Toronto District School Board 
(TDSB) highlighted multiple values to hiring from marginalized 
populations including emphatic leadership, broader experi-
ence pools supporting better decision making and providing 
aspiration for students and others.  

To be more inclusive in hiring principals and vice-principals, 
school boards need to interrupt current practices, since the 
status quo is not producing the needed effect at the desired 
rate. Boards often hire new administrators from pools of 
self-selected participants. This process does not necessar-
ily generate the breadth and quality leadership that districts 
need. The marginalized demographic has a higher rate of 
non-participation in the self-selection process, and therefore 
are not sufficiently represented in the pool of eligible candi-
dates. In the Organisation for Economic Co-operation and 
Development report, Improving School Leadership Vol. 1,  
it states:
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Many countries rely on self-selection to fill enrolments in train-
ing and development programmes. This approach appears to 
reward initiative and it solves the problem of who should take 
part in these programmes and how to select them. But it does 
have inefficiencies. Candidates may or may not be of high 
potential. In countries where training implies additional salary 
increments, some candidates have little intention of taking a 
leadership position but simply want to raise their income. 
Moreover, self-selection bears little connection to an organisa-
tion’s or jurisdiction’s needs for succession planning. It seems 
increasingly apparent that more selective, intentional pro-
cesses for allocating training and development are war-
ranted  (pp. 119-120)
Considering this, boards should engage more deliberate 

and intentional processes for recruiting and allocating school 
leadership. The research indicates that boards should adopt 
a more proactive communication posture in order for minori-
tized populations, who may be reluctant to self-select, be 
more attracted and encouraged to serve as leaders. Succes-
sion planning should be overt, accessible, begin earlier, be 
broad in scope and target demographic groupings for district 
equity and organizational needs. Figure 1 is one way of visu-
alizing the process for deliberate inclusion. The core leader-
ship roles are located in the centre. They are acted on by the 
contents of the supportive rectangles on which the circle 
rests. The circles also act on the supporting rectangles, an 
iterative process. The graphic shows only a representative 
sample of leadership roles. This research believes that the 
leadership cultivation period begins much earlier than indi-
cated in the graphic. Students begin to think about leadership 
based on the models they are exposed to while at school, as 
well as through other community experiences. In this model, 
teachers represent the beginning of the formal leadership 
development process.

The research data asserts that a lack of diverse leadership 
projects limits possibilities, reduces aspirational impetus, encour-
ages low expectations and reinforces or propagates stereotypes. 
There is good news. Principals and vice-principals indicate a 
willingness to interrupt the status quo in order for greater diver-
sity to be achieved in district leadership, and one key component 
of Ontario’s Education Equity Action Plan (2017) is to enhance 
“Leadership, Governance and Human Resource Practices by 
ensuring that the diversity of the teachers, staff and school system 
leaders in Ontario schools reflect the diversity of their students, 
and that those education leaders are committed to equity for all 
learners and to upholding and promoting human rights.”

Some of the recommendations of the research are pre-
sented here.

 
RECOMMENDATIONS

1. Good Practice 

Demonstrate a public commitment to diversity, manifested 
through employment practices, to enhance reputation, create 
awareness for all stakeholders and position the board as a 
good place to work

2. Equity 

Commit to reflect the diversity of the population in 
leadership roles
Interrupt systemic practices that foster marginalization
Emphasize that minoritized groups are talented, capable, 
dependable and creative leaders  

3. Provide Leadership Experience 
Encourage in-school and out-of-school leadership
Assign minoritized professionals school-wide leadership 
roles
Identify potential leaders, highlight the leadership skills 
observed and provide encouragement

4. Professional Learning

Offer culturally relevant professional learning opportunities
Encourage acquisition of appropriate qualifications
Establish Leadership Professional Learning Circles
Develop and implement District Leadership Learning Modules

5. Mentor Coaching 

Establish Leadership Learning Networks that cater to 
minoritized needs
Provide mentor/coaches from minoritized populations to 
serve district

6. Be Supportive

Be proactive and deliberate in supporting leadership 
from the marginalized population
Tailor supports to meet the needs of marginalized professionals

7. Succession Planning

Deliberately encourage professionals from the marginalized 
communities to become school and district leaders
Rely on both self-selection and encouraged participation 
to meet leadership needs
Cultivate leaders from minoritized populations

8. Communication 
Proactively communicate an organization`s commitment 
to diversity to enhance its reputation and create 
awareness for all stakeholders 
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The more diversity 
of voices an 
organization has, 
the better it is to 
meet the needs 
of multiple 
communities 
and hear the 
voices of those 
most often 
silenced.

Develop communication processes and procedures that 
are diverse and will reach all employees, especially those 
from minoritized communities
Be deliberate in encouraging participation from minoritized 
communities

9. Role Models

Allow the system to experience leadership from minoritized 
populations to facilitate confidence in the leaders and allow 
others to see the possibilities for themselves

10. Reluctant Leaders

Develop the understanding that professionals from 
minoritized communities are often reluctant to self-select 
because of tremendous systemic and cultural pressures 
they experience, pressures that cannot be experienced 
by the members of the dominant culture

Recognize that being reluctant to present oneself for 
leadership roles is not analogous to not being able to lead 
successfully, or not having the leadership drive or acumen.

In summary, I borrow from a York Region School District 
administrator who writes: “Students and families need to see 
themselves reflected in our schools. It helps to build trust and 
confidence in public education.” And from OPC, Admin 12: “The 
more diversity of voices an organization has, the better it is to 
meet the needs of multiple communities and hear the voices of 
those most often silenced.” Education! A strong ally ensuring 
Canada’s best future.   

Luther Brown, a Toronto District School Board principal and an OISE 
doctoral candidate, conducted this research during a course practicum 
at the Ontario Principals’ Council. 

 Luther.Brown@tdsb.on.ca
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Establish Your Baseline
Begin your Visible Learning journey by building foundational knowledge of John Hattie’s 
Visible Learning research—the world’s largest evidence base on what works best in 
schools to improve learning. 

Build a foundation 
across schools

Learn how
to gather
evidence

Develop 
Visible Learning 

action plan

Collect evidence
in your school

LEARNING BY 
DESIGN
The Visible Learningplus school 
change model of professional 
learning is based on one simple 
belief: every student should 
experience at least one year’s 
growth over the course of one 
school year.

The Visible Learningplus School 
Impact Process translates John 
Hattie’s extensive research into 
a practical model of inquiry, 
evaluation, and implementation.

Learn more at corwin.com/visiblelearning
Or contact us at 1-800-831-6640
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Students 
demonstrate 
increased 
attendance, 
engagement, 
progress, and 
achievement.

Teachers are 
adaptive experts 
who teach 
based on a clear 
understanding of 
what works best 
for raising student 
achievement.

Leaders have 
enhanced visibility 
into school 
performance and 
improved decision 
making based on 
evidence.

STUDENTSTEACHERSLEADERS
Students 
demonstrate 
increased 
attendance, 

STUDENTS

Outcomes

Implement PD based on your 
greatest area of need

Use Visible 
Learning tools 
to continuously 

track and measure 
progress

Measure 
your impact

Maintain 
momentum & 
sustainability

Engage in 
continuous, 

adaptive cycles 
of evidence 
gathering

Implement 
systemic 

equity reform

Develop clarity 
for learning

Improve 
literacy and 
mathematics 
instruction

Align 
curriculum and 

assessment

Establish 
collective 
effi cacy
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Based on Maslow’s Hierarchy of 
Needs and the First Nations 
Medicine Wheel, Feed All Four 
connects physical, mental and 
social/emotional health and wellness 
to teaching and learning.

Supporting the body, mind, spirit 
and emotions of an individual 
increases sense of well-being, 
increases connectedness, improves 
resilience and increases student 
achievement.

For more intormation, please visit
www.puzzlepeace.ca

Promoting well-being for the whole student
By Lorey Sargent and Ana Mena, Trillium Lakelands District School Board

FEED ALL 
FOUR

MIND

A healthy mind 
organizes our 
perceptions and 
understanding

BODY

A healthy body 
regulates and 
stimulates brain 
activity

SPIRIT

A healthy spirit 
transcends culture, 
connecting 
character to active 
citizenship

EMOTIONS

Healthy emotions 
enhance  
self-regulation 
and critical 
thinking skills



Have you ever been sucked into the “why?” loop with a Kindergarten child?  
Many of us know and fear it. It is their signature move that has you answering 
to every “why?” statement that comes out of their mouth until you find a way 
to escape, give up or answer, “because I said so,” in frustration. And yet, the 
question “why?” is deceptively powerful. It is one of the most profound, yet 
simple strategies children use to learn and discover the world around them.

Think back to your first day of school. When you visualize it, can you see the 
gleam of the freshly polished floors? Can you hear the buzz of excitement and 
anticipation about the coming year? Can you feel the genuine warmth and 
caring as you welcome people back?

Try it. What do you see? What do you feel? What do you hear?
Why is everything so fresh and possible on that first day? Try answering 

this with the genuine curiosity of a 3-4 year old. Upon reflection, could your 
answers be categorized into body, mind, spirit or emotions? 

Promoting Well-Being

In exploring the answers to “why?,” it is evident 
the spotlight is back on well-being. Well-being 
returned to the forefront in education over the last 
four years when the Ministry of Education added 
it to the original three pillars of Achieving Excel-
lence, Ensuring Equity and Enhancing Public 
Confidence. The last pillar of Promoting Well-
Being was added in April 2014 with the direction, 
“All children and students will develop enhanced 
mental and physical health, a positive sense of self 
and belonging, and the skills to make positive 
choices” (Ministry of Education, 2014).

Premier Kathleen Wynne promoted this 
additional well-being priority by specifying: 
equitable, inclusive and accepting school cli-
mates, access to 60 minutes of physical activ-
ity connected to the school day and students  
learning from an up-to-date health and phys-
ical education curriculum.

Research tells us that mindfulness exercises 
improve students’ math scores, exercise eases 
symptoms of depression and anxiety, physical 
activities support students’ physical develop-
ment and improve concentration and multi-
tasking skills, social and emotional learning 

improves academic achievement and too much 
sitting could be deadly.

Connecting The Dots

There has been an ongoing need to connect the 
dots between the curriculum (literacy and numer-
acy specifically), safe and accepting schools, 
mental health and healthy active living. Research 
indicates that supporting the body, mind, spirit 
and emotions of an individual will increase a sense 
of well-being, increase connectedness, improve 
resilience and increase student achievement. All 
of these (body, mind, emotions, spirit) need to be 
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fed before a person can be ready and able to learn 
and contribute. While the Ministry of Education’s 
priorities are aimed at student learning, by neces-
sity in our roles as educators, we are entrusted to 
teach and model well-being.

Feed All Four in Trillium Lakelands District 
School Board (TLDSB) was developed to connect 
the dots. Incorporating Maslow’s Hierarchy of 
Needs and the First Nations Medicine Wheel, 
Feed All Four is a way of thinking that connects 
physical, mental, social/emotional health and 
wellness to the curriculum.

Acknowledging Our Ancestors

We started with the Medicine Wheel as a 
model for the system. It is often used to represent 
the four directions, the four sacred medicines, the 
four stages of life from birth to death, the four 
elements, as well as the whole person or whole 
child – body, mind, spirit and emotions.

Acknowledging Needs

Woven into the Feed All Four model is Maslow’s 
Hierarchy of Needs, which suggests that for an 
individual to self-actualize, problem solve and 
think critically – all of the things we ask students 
and staff to do in schools everyday – they first 
need to have their basic needs met. We need 
food, water, feelings of safety and belonging and 
even sleep to think critically and use all of our 
higher order thinking skills. A consideration for 
educators is how the structures we put in place 
in schools, formal or informal, may prevent some 
students, our staff and ourselves from having 
their basic needs met. 

MIND
As a basic premise, a healthy 
mind organizes the way we 
see and understand things. It 
is the difference between 
seeing a student’s struggle 
based on their capacity, or as 
a gap in knowledge that can 
be closed. Once we change 
the lens in our classroom and 
school to meet students and 
staff where they are, we are 
closer to meeting the goal of 
a healthy mind. We aim to 
ensure that students and staff 
have the tools they need to 
succeed and create a mindset 
that models lifelong learning. 
As education leaders, we 
model curiosity and wonder 
in the classroom, the home, 
outdoors, school and with 
each student who crosses our 
path. This extends to chal-
lenging our students, staff 
and ourselves.  

Take the challenge: Some simple ways 
that can open our mind to a healthy view of 
how we see and understand things includes 
taking time to look at food and breathe deep-
ly before eating, turning off technology while 
eating, getting a minimum of 7.5 hours of 
sleep each night and encouraging healthy 
sleeping habits with our staff and students.

SPIRIT
A healthy spirit connects us to others and helps 
us to see and think beyond ourselves. It forces 
us to consider

What is the learning about this student at 
this time?
What environment do students and staff 
need to showcase their strengths?  
How can we contribute to creating those 
environments?
It is important for us to understand our 

own biases as we work with under-resourced 
families and students. The chart on page 33 
summarizes how each socio-economic class 

views a variety of things. Understanding these 
different views and truly reflecting how these 
sometimes collide with our own biases can help 
us to better appreciate the strengths and chal-
lenges of people living in poverty, the hidden 
cues and codes of various income groups in so-
ciety and how our access to resources impacts 
the way we see the world and helps us to identify 
ways to improve relationships.

Take the challenge: Spirit can be beau-
tifully captured in service to others from 
activities such as volunteering to read with 
students, lending a hand to the custodian 
and mopping the front foyer, sharing grati-
tude for and with others or making a call to 
a colleague to see how they are doing.

EMOTIONS
Healthy emotions increase our ability to 
‘keep it together’ and improve our relation-
ships with others. It is up to us to create a car-
ing environment that promotes connections 
with students, parents and staff and provides 

MIND

SPIRIT

EMOTION

BODY

Maslow’s Hierarchy of Needs

Self-Actualization

Think critically, problem solve

Esteem

Self-confidence, self-respect

Love/Belonging

Friendship, family, social influence

Safety

Personal security, financial security, 
health and well-being

Physiological

Air (breathing), clothing, shelter

First Nation’s Medicine Wheel

Source: https://pixabay.com/en/medicine-wheel-
wholeness-well-being-401408

– continued on page 34
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Mental Model for Poverty

Research indicates that supporting the  

BODY, MIND, SPIRIT and EMOTIONS of an individual will

increase a sense of well-being, increase connectedness,

improve resilience and increase student achievement.

WE ALTH MIDDLE CLASS POVERTY

DRIVING FORCES financial, political,  
social connections

achievement and  
material security

survival, relationships, 
entertainment

TIME

traditions and history  
most important 

decisions made partially on 
basis of tradition/decorum

future most important

decisions made against 
future ramifications

present most important

decisions made for the 
moment based on feelings 
of survival

DESTINY
to act honourably and 
generously to others

believes in choice

can change future with 
good choices

believes in fate

cannot do much to mitigate 
chance

POWER

power in expertise

power in stability

influences policy and 
direction

power/respect separated

responds to position

power in information and 
institutions

power is linked to personal 
respect

ability to fight

can’t stop bad things from 
happening

MONEY
to be conserved

invested

to be managed to be used, spent

EDUCATION
necessary tradition for 
making and maintaining 
connections

crucial for climbing success 
ladder and making money

valued but seen as 
something other people are 
successful at

LANGUAGE
formal register

language is about 
networking

formal register

language is about 
negotiation

casual register

language is about survival

POSSESSIONS one of a kind objects, 
legacies, pedigrees

things people

*Bridges out of Poverty Training Supplement
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opportunities to lead by example. Whenever 
possible, we need to promote stress resilience 
and build a growth mindset. Ross Greene re-
minds us that kids and staff “do well if they 
can.” Promoting a growth mindset will allow 
students to view  setbacks as opportunities to 
learn from and to celebrate their mistakes. 
Stress resilience skills can help reduce feelings 
of anxiety. A simple joke or injection of hu-

mour lifts the mood and releases endorphins 
that can trigger positive feelings in the body.  

The Zones of Regulation by Leah M. 
Kuypers is a guide designed to foster self-
regulation and emotional control. “Emotions 
can confuse and overwhelm our students. 
It’s key to help them learn to understand the 
connection between their sensory systems, 
their emotions and their ability to relate to 
the world in ways that make others feel com-
fortable relating to them” (Kuypers, 2011).

Take the challenge: Breathe in for a 
count of four, hold for a count of seven 
and then exhale for a count of eight. Re-
peat this cycle three times. Now focus on 
how you are feeling right at that moment.

BODY
To improve student achievement and engage-
ment, we need to include fitness-based activities 
with a goal of 60 minutes of activity over the 
school day. Be aware of sedentary time as you’ve 
no doubt heard, “Sitting is the new smoking.” 
Staff and students’ brains turn off after 30 min-
utes (or sooner!) when sedentary. Aim for a move-
ment break within the context of the learning 
that is occurring. Recent neuroscience research 
out of McMaster University suggests that ex-
ercise is best scheduled before classes. A recent 
study has revealed the benefits of time spent out-
doors, which also changes the chemistry of the 
brain. In fact, outdoor walking is being used as 
a treatment model for those with mental health 
challenges.

Take the challenge: Get outside! Play 
with students at recess, walk through a 
classroom and include movement in staff 
meetings. 

Lessons Learned

During the launch and implementation of Feed 
All Four, we have learned a few lessons.  One of 
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C r o s s  C o u n t r y  

S k i i n g  
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OPC Members

SAVE 
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AND 
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Refer your friends and family! 
You will receive a $10  
Tim Hortons gift card for every 
referral we quote!

… we had to come back to the initial message that this was a 

‘way of being’ to be integrated into the teaching and 

learning opportunities, rather than an add on.
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the bumps along the road included the percep-
tion that the program was a stand-alone model in 
which the day was interrupted to go outside for 
a nature walk or another activity. The tendency 
was to over-focus on the physical activity of the 
body component. As a result, we had to come 
back to the initial message that this was a ‘way 
of being’ to be integrated into the teaching and 
learning opportunities, rather than an add on.

Where Can I Start With Feed All Four?

As an administrator, it is important you hon-
our all aspects of your staff and students.  

Start with a placemat/seating plan/list of 
your staff members with room to write beside 
or near each name. Write down everything 
you know about them. These could be per-
sonal and/or professional attributes of the 
person. When you have completed this for 
each staff member, look for gaps. Are there 
staff members you know absolutely nothing 
about? Why is this? Are they a private per-
son or have they been overlooked by you for 
some reason? You can now work on building 
relationships to fill these gaps.

Staff members can do this same activity 
about their colleagues with the same chal-
lenge. Suggest that they make a point of 
getting to know more about the people they 
work with.

The same strategy can be applied to the 
teacher and student relationship. Encourage 
teachers to learn about their students in each 
of the four quadrants of Feed All Four (body, 
mind, emotions, spirit).  

Growing Our Own Practice

“No significant learning occurs without a 
significant relationship.” – Dr. James Comer.

Feed All Four is a simple, yet powerful tool 
to support students, staff and self in develop-
ing a sense of well-being. Knowing the body, 
mind, spirit and emotions of your staff, stu-
dents and yourself will help make that first 
day feeling last all year. 

Ana Mena is the Principal of Lady Mackenzie 
Public School in the Trillium Lakelands District 
School Board. 

 Ana.Mena@TLDSB.ON.CA

Lorey Sargent is a Vice-Principal at Gravenhurst High 
School in the Trillium Lakelands District School Board

 Lorey.Sargent@TLDSB.ON.CA
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A 

E VO LU T I O N

The OPC’s bargaining of employment terms and conditions for principals and 
vice-principals has been a 20-year journey. The evolution began through the 
creation of a professional association with limited status and rights under the 
law, to an organization that asserts and seeks to enforce its constitutional right 
to bargain as a labour organization on behalf of its Members. The road to where 
the OPC is today in respect to its bargaining of employment terms and condi-
tions with district school boards and provincially with the Trustee Associations 
and Crown, has been long and full of obstacles. However, the significant 
achievements we have made in our rights to bargain and persuasively advocate 
for fair and appropriate employment conditions for principals and vice-principals 
have been significant. We celebrate our successes to date and look forward to 
making further strides as a voluntary, professional association. 

By Protective Services Team
Illustration by Aaron McConomy

The OPC’s status as a bargaining agent
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The Early Days

Prior to 1997, principals and vice-principals 
were members of the teachers’ bargaining units 
in Ontario’s publically funded school system 
with statutory collective bargaining rights. The 
representation of principals and vice-principals 
by a certified union ceased through the intro-
duction of the Education Quality Improvement 
Act, which removed principals and vice-prin-
cipals from the teacher bargaining units. The 
rationale provided by the Ontario Government 
was that school administrators were in a con-
flict within the workplace as they possessed 
management responsibilities on the one hand, 
and union loyalty and responsibilities on  
the other.   

The decision to remove principals and vice-
principals from the teacher bargaining units 
was challenged by the teacher federations in a 
case called the Ontario Teachers’ Federation v. 
Ontario (Attorney General). The Federation 
argued that the legislation passed by the Gov-
ernment impinged on the constitutional right 

of freedom of association under the Canadian 
Charter of Rights and Freedoms. Ultimately, the 
Court held that the exclusion of principals and 
vice-principals from the teachers’ bargaining 
units did not impinge on the constitutional 
right of freedom of association. 

The judge was also clear in outlining that 
the legislation passed by the government did 
not take away the right for principals and vice-
principals to establish a professional association 
of their own. Following this decision, it can be 
said that “the rest is history” as the Ontario 
Principals’ Council was founded through the 
grassroots efforts of school leaders from across 
the province to create a voluntary professional 
association representing both elementary and 
secondary principals and vice-principals in 
matters of employment, and to advocate with 
the provincial government in respect of policy 
matters relevant to school administration.

In the early years, following OPC’s incep-
tion as a professional association, the s.2(d) 
freedom of association right under the Charter 
was not interpreted to encompass collective 
bargaining rights. Considering the status of 
the legal landscape, the OPC primarily worked 
within the constraints of the common law of 
employment, where terms and conditions of 
employment could be defined by way of con-
tract, and enforced through the courts via civil 
litigation. 

The OPC worked with our Members in each 
individual district school board to negotiate 
terms and conditions of employment. Fortu-
nately, through our efforts of relationship 
building with school board officials, each dis-
trict school board in Ontario voluntarily rec-
ognized and negotiated terms and conditions 

of employment with us in the first couple of 
years following our inception. This early rec-
ognition of the OPC as the official bargaining 
representative for principals and vice-principals 
would later be a vital piece of documented 
history in our progression towards obtaining 
collective bargaining rights. 

The Winds of Change

The bargaining landscape in the public sector 
started to change in 2007 with a Supreme 
Court of Canada decision known as the B.C. 
Health Services case, at which time the Court 
declared, for the first time, that the s. 2(d) right 
to freedom of association included collective 
bargaining protections. In 2008/2009, the 
OPC advocated with the Provincial Govern-
ment for collective bargaining rights for prin-
cipals and vice-principals. These discussions 
led to the Policy and Program Memorandum 
152 (PPM 152), released in 2010, which out-
lined provincial requirements that the Minis-
try of Education expected school boards to 
follow when negotiating terms and conditions 
of employment at the local district level with 
principals and vice-principals.  

The major achievement for the OPC was 
that the PPM stipulated that the local district 
terms and conditions of employment were 
required to include language pertaining to: the 
negotiations process, just cause required for all 
categories of discipline, transfer provisions, 
redundancy procedures, indemnification and 
a dispute resolution process for impasses in the 
negotiation process, as well as in the interpre-
tation and application of the terms and condi-
tions agreement. PPM 152 served to be 
extremely effective in local negotiations with 

The road to where the OPC is today in 
respect to its bargaining of employment 
terms and conditions … has been long and 
full of obstacles. 

– continued on page 42
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Principals and vice-principals had collective bargaining rights as 
members of the teachers’ federations.

Principals  and vice-principals are legislated out of teachers’ federations 
and the OPC is formed to provide professional, peer, and legal support.

Supreme Court of Canada decides B.C Health 
Services case, mandating that the Charter 
guarantee of freedom of association includes 
minimal collective bargaining rights.

The OPC advocates with the Ministry of Education 
to recognize collective bargaining rights for 
principals and vice-principals.

The Minister of Education formally recognizes the OPC as the provincial 
bargaining agent for all principals and vice-principals employed in the 
English public school system.

The OPC negotiates with the government and reaches a first provincial 
agreement on limited issues identified by the government, without any 
dispute resolution mechanism available for resolving negotiating impasses.

The OPC engages in provincial negotiations with school 
boards and the government related to a number of issues 
identified jointly by the parties, with only mediation available for 
resolving negotiating impasses.

The Supreme Court of Canada released three decisions 
clarifying the extent of collective bargaining rights protected 
under the Charter’s freedom of association provision.

The OPC negotiates an extension agreement with school boards and the 
government, with only mediation available for resolving negotiation impasses.

The OPC reserves its rights to litigate a constitutionally non-compliant 
collective bargaining process.

Prior to 1997

April 1, 1998

June 8, 2007

2008 – 2009

2012

2015

2017
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Physical Literacy, Emotion Regulation, Creative Expression.
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$75 for 30 minutes - up to 75 students per session. 
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Serving Greater Toronto Area since 2002 | NOT-FOR-PROFIT Organization | Bonded & Insured | Trained, Experienced, Vetted Staff 

DanceKidsCanada.com/principals | 416.422.5920 | info@dancekidscanada.com 

many school boards; however, some school 
boards either took the position that PPM 152 was 
not enforceable, or they interpreted its require-
ments narrowly and in a manner that did not allow 
for meaningful collective bargaining.

Although local OPC Districts continued to 
focus on trying to negotiate improvements to 
the bargaining process and their terms and 
conditions of employment through local dis-
cussions, significant matters related to pay, 
benefits and other funding-related matters 
began to be decided at the provincial level. In 
2012, 2016 and 2017 respectively, the Ministry 

of Education recognized the OPC, Catholic Prin-
cipals’ Council Ontario (CPCO) and Association 
des directions et directions adjointes des écoles 
franco-ontariennes (ADFO) as the provincial 
bargaining agents for all principals and vice-prin-
cipals in the province, in their respective sectors.  

The tripartite negotiation process between 
the Ministry of Education, the Principals’ 
Associations and the School Board Trustee 
Associations resulted in agreements that bound 
school boards, the Crown and our Members 

in respect of salary, benefits and various other 
provincial issues. While these agreements were 
negotiated under conditions that were not 
constitutionally compliant, in that there were 
no statutory or otherwise recognized rights to 
meaningful dispute resolution, they marked 
an important step forward for the status and 

recognition of the Principals’ Associations’ 
representational rights, and some impor-
tant gains were made in advancing working 
conditions.

Direction from the Courts

At the same time as the OPC was engaging in 
the provincial negotiations process in 2015, 
the Supreme Court of Canada (SCC) released 
three decisions relating to the protected rights 
under the Charter’s freedom of association 
provision. These cases confirm that members 
of a professional association – like the OPC 
– have the right to a collective bargaining 
process relating to their terms and conditions 
of employment that levels the playing field 

between the employer (in our case the Crown 
and boards) who holds the balance of power 
and the OPC, CPCO and ADFO, who col-
lectively represent Ontario’s principals and 
vice-principals. Furthermore, in the absence 
of a right to strike, the courts also made it clear 
that associated employees are entitled to an 

independent, third-party dispute resolution 
process to resolve bargaining impasses between 
the parties. These decisions provide the foun-
dation for the OPC to continue to advocate 
for more effective dispute resolution processes 
at the local and provincial levels, both to 
resolve bargaining impasses, and to resolve 
disputes about the application or interpretation 
of the terms and conditions agreement.

The Road Ahead

This is an exciting time for the OPC and the 
other Principals’ Associations. Since the release 
of the “labour trilogy,” we have supported 
several Districts in taking disputes under their 
local agreements to mediation. In each case, 
we have secured agreements with boards that 
better reflect the SCC’s direction and improve 
the terms and conditions for the principals and 
vice-principals in those boards. We have also 
heard through news agencies that the Ontario 
Medical Association, another non-union pro-
fessional labour organization, successfully 
negotiated arbitration rights with the Ministry 
of Health regarding the OHIP fee schedule for 
Ontario physicians. 

In addition, staff lawyers at Legal Aid 
Ontario were granted the right to collectively 
bargain employment terms and conditions, 
following a court challenge under the Charter’s 
freedom of association protection. This con-

These cases confirm that members of a 
professional association – like the OPC - 
have the right to a collective bargaining 
process relating to their terms and 
conditions of employment that levels the 
playing field. 
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tinuing shift in the evolution of bargaining 
rights granted to non-union labour organiza-
tions gives us reason to hope that we will 
successfully conclude our journey towards 
securing meaningful collective bargaining on 
behalf of all our Members.

Members may wonder why meaningful 
collective bargaining is so important; more-
over, you may even be concerned or find 
yourself responding to the allegation that the 
OPC is “acting like a union,” a criticism that 
we have heard many times over the years.  
Without meaningful collective bargaining 
which, in the absence of the right to strike, 
necessitates that an independent third party 
has the final decision in any bargaining 
dispute, we can only bring about meaningful 
change where our interests align with those 
of the Crown and school boards and, unfor-
tunately, our interests are not always aligned. 

In the last 20 years, despite the progress we 
have made, we have also seen our Members’ 
working conditions deteriorate, including a 
closing of the gap in salary between teachers 
and vice-principals, an increase in the gap in 
salaries between elementary and secondary 
Members and a gradually increasing work-
load, to the point where many Members have 
expressed that it has become unsustainable. 
This is directly attributable to the fact that 
our advocacy has been limited to persuasion 
and pointed questions. 

Where we have disagreed with school 
boards and/or the Crown on key issues, the 
balance of power has remained with them, 
because we have had no ability to refer the 
matter to an independent, third party for a 
decision. Instead, they have been able to direct 
the outcome. The process needs to shift to 
one where principals and vice-principals, 
through the OPC, CPCO and ADFO, can 
address issues important to us in a venue 
where, if the parties cannot reach agreement 
by consensus, then a neutral third party will 
decide what’s fair. 

We are confident that this balancing of bar-
gaining power will bring about better working 
conditions for our Members, and – ultimately 
– better schools, where positions in administra-
tion are highly sought after and fairly remuner-

ated, and where principals and vice-principals can 
focus on their key responsibilities, rather than 
paperwork accountability measures or perform-
ing scheduled supervision that should be the 
responsibility of others. 

The OPC must advocate for the role of the 
principal, lest it become such an impossible job 
that no one seeks to perform it. The path 

towards even more effective, engaged and 
satisfied school leaders and, in turn, vibrant 
school communities, better student learning 
and staff satisfaction, inevitably requires that 
principals and vice-principals in Ontario have 
meaningful collective bargaining.  

 asayed@principals.ca
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Student Artwork Submission

We invite students (individuals 

or groups) from across Ontario 

to design artwork that will be 

featured in our magazine. Our 

first submission comes from 
the students of Williamstown 

Public School in the Upper 

Canada District School Board.

If you would like to submit a 

piece of artwork, please email 

psweeney@principals.ca.

The Mentor-Coaching Institute
Session 1: August 13 - 14
Session 2: August 15
Session 3: October 16
Registration Deadline: July 16

Visible Learning Institutes
August 21 - 22
Promo Code: ONTARIOPRINCIPALS

OPC AQ Boot Camp
July 9 - 12
Offering: 

Education Law Qualification 
Program
Teaching and Learning Through 
e-Learning
Principal’s Development Course
Mentoring Qualification Program
Special Education for Administra-
tors Qualification Program

Registration Deadline: June 18, 2018

Principal’s Development Course (PDC)
July 30 - August 15
Module 4: Mentoring Coaching and 
School Leadership
Module 9: Digital Leadership
Module 14: Leading French Immersion 
in Your School
Registration Deadline: June 18

For more information on the events and 
courses listed, visit www.principals.ca 
or email elc@principals.ca

Mark Your  
Calendar

OPC Staff Contacts

President  
Mary Linton
president@principals.ca

Executive Director 
Allyson Otten
aotten@principals.ca

Communications
Peggy Sweeney
psweeney@principals.ca

Protective Services
Aditi Sayed
asayed@principals.ca 

General Inquiry
admin@principals.ca 

Education  
Leadership Canada
elc@principals.ca

Membership Services
membership@principals.ca

www.pr inc ipals .ca

Additional Qualification Programs
offered by the Ontario Principals’ Council
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REVIEW

likely to receive professional help. Daunt-
ed by waiting lists and stigma, the other 
four will suffer alone. The only help they 
will have access to outside the home will 
be at school. The only other adults who 
are likely to recognize and support their 
struggle will be teachers. Teachers are the 
new mental health providers and busi-
ness, unfortunately, is booming. 

In a new book, The Third Path: A 
Relationship-Based Approach to Student 
Well-Being and Achievement, authors 
David Tranter, Lori Carson and Tom 
Boland address the complex role of men-
tal health and well-being in education. 
They offer a pedagogical model that 
embeds student well-being in everyday 
teaching practices. The authors make 
the case that what matters most are not 
formal mental health programs and in-
terventions, but the day- to-day interac-
tions between teacher and student. 

The authors propose a “Third Path” 
in education arising from the recog-
nition that achievement (Path 1) and 
well-being (Path 2) have historically 
been treated as separate developmental 

pathways. Teachers have tradition-
ally focused on the achievement side 
of the equation, while social workers 
have typically handled mental health 
and well-being. The book argues that 
this distinction is not just unnecessary, 
but unwise. It identifies the underly-
ing factors that simultaneously sup-
port both pathways and makes the 
case that the Third Path is the ideal 
domain of teachers.

The Third Path model begins by 
clarifying the what, why and how of 
education. The what is the curriculum, 
the tools of learning. The why is the 
goal of education, which the authors 
say is human development. The how 
is the way the curriculum is used to 
successfully promote human develop-
ment. This how is the primary focus 
of the Third Path model and involves 
two big ideas. The first is what the 
authors call the “relationship-based 
approach to education.” To be rela-
tionship-based is to truly understand 
that relationships are at the core of 
everything that teachers do. 

The second big idea is that successful 
human development only occurs when 
the conditions for learning and growth 
are in place. The authors contend that 
when teachers focus on strengthening 
these conditions, mental health and well-
being will be more likely to flourish as a 
result. The eight conditions are hierarchi-
cal ranging from the most fundamental 
student needs to the more abstract:  safety, 
regulation, belonging, positivity, engage-
ment, identity, mastery and meaning. 

The book takes the complex topic 
of mental health and well-being and 
makes it surprisingly accessible and 
clear, while never oversimplifying the 
subject. It says clearly to teachers – fo-
cus on building strong relationships 
and strengthening the conditions, and 
your students will be okay. The main 
text is accompanied by eight educa-
tor strategy guides that can be easily 
implemented in schools. The authors 
state clearly throughout that “walking 
the path means not just accompanying 
students on their journey but realizing 
that the educator is on a journey of hu-
man development too.” 

Val Bodak is an OPC Elementary Councillor – 
Lakehead District School Board.

 valerie_bodak@lakeheadschools.ca

In a typical class, an average of five students will struggle 
with a mental health issue.  The signs of difficulty will begin 
in elementary school and become more developed as they 
move into adolescence. Yet, only one of these students is 

The Third Path: 
A Relationship-Based 
Approach to Student
Well-Being and Achievement  
By Dr. David Tranter, Lori Carson and Tom Boland
Nelson Educators
ISBN: 9780176837839
Reviewed by Val Bodak
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ONE LAST THOUGHT

Motivation and Engagement 
The impact on student achievement

A typical preschool child asks over 600 questions each day. 
By Grade 8, that number is three. That natural curiosity that

every child possesses is reduced and 
sometimes extinguished by their school 
experience, which changes the child 
from a questioner to a responder. A very 
similar pattern is seen with a child’s in-
trinsic motivation, based on the joy and 
satisfaction of the learning itself, rather 
than learning in order to earn extrinsic 
rewards such as praise or marks. Every 
child begins school with very high levels 
of intrinsic motivation. This begins to 
decline the very first day of school, and 
continues to decline until about age 16, 
where it reaches a minimum. We cannot 
afford to continue this cycle.  

There is research showing that student 
motivation and engagement have a posi-
tive impact on achievement: increased 
motivation results in increased achieve-
ment, which results in increased motiva-
tion (see, for example, EQAO Research 
Bulletin #13, 2014).

Administrators must address the cri-
sis in student motivation. Some schools 
and boards have tackled this problem 
through a focus on growth mindsets, the 
theory that ability is not fixed but can 

be increased through effort. Others have 
investigated the use of invitational theory: 
intentionally disinviting, unintentionally 
disinviting, unintentionally inviting and 
intentionally inviting. We don’t have 
many teachers who are intentionally dis-
inviting. But we have some who, from a 
student’s viewpoint, are unintentionally 
disinviting. Our classrooms must be seen 
as warm and welcoming places where ev-
eryone is valued, and everyone is safe to 
take academic risks. 

One way to do this is to organize les-
sons to transparently address motiva-
tional issues. A strategy that has worked 
well in some schools is identified by the 
acronym MUSIC – eMpowerment, 
Useful, Successful, Interesting, Caring. 
When teachers design lessons using this 
acronym, they view the lesson from the 
students’ point of view. Empowerment 
means that the student has some control 
over their learning environment. Useful to 
a student is that they can use what they 
are learning outside of school, and there 
are examples of someone in the real world 
using it. Successful involves scaffolding 

large tasks so that students have suc-
cess with the smaller chunks, leading 
to success on the larger task. Interest-
ing is very personal to the student, and 
teachers will structure lessons that 
interest segments of their students 
at different times. Caring is a critical 
component. “Students don’t care how 
much you know until they know how 
much you care” (based on a quote by 
Theodore Roosevelt). The greater the 
number of elements of the MUSIC ac-
ronym that are addressed, the higher 
the probability that students will be 
motivated and engaged.

As administrators, we must act 
to address student motivation and 
engagement if we want students 
to achieve their potential. Leaving 
school with positive attitudes to-
wards learning is key to becoming a 
lifelong learner, a major goal of edu-
cation. We must break the historic 
patterns that result in declining stu-
dent motivation, beginning on the 
very first day of their school careers.  

Jeff Irvine is a former secondary school admin-
istrator and Education Officer.  He is currently 
a PhD candidate at Brock University.

 Jeffrey.irvine@brocku.ca 
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all things
ASSESSMENT

Montreal, Quebec | October 17–19
Hyatt Regency Montreal

Hope Through Achievement
When students, parents, teachers, and leaders partner on best 
assessment practices, achievement soars. Collaborate with our experts, 
and unleash the power of assessment of and for learning.

Create and utilize assessments that stimulate growth 
of 21st century skills.

Apply tools to review and revise assessments to effectively 
guide instruction, involve students, and communicate learning.

Create a balanced system of assessment with options for 
skill-specifi c interventions and extensions during the school day.

REGISTER TODAY | SolutionTree.com/MontrealATA

CLAIM YOUR SEAT
SolutionTree.com/2018CANWorkshops

INCLUDED RESOURCE
One copy included with each registration

Assessing Critical Competencies 
Vancouver, British Columbia | November 21–22
Featuring: Tom Schimmer

Focus on the ways in which assessment and reporting must 
be modernized to align with the goals of the new curriculum 
in British Columbia.

Future-Focused Learning: Ten 
Essential Shifts of Everyday Practice
Richmond, British Columbia | November 19–20
Featuring: Lee Watanabe-Crockett  

Discover how to create innovative learning environments 
that promote critical and creative thinking, ethical action, 
and a deep understanding of our global culture.  

Grading From the Inside Out 
Toronto, Ontario | November 26–27
Featuring: Tom Schimmer

Discover how modernizing your grading practices can 
maximize the potential of each and every learner.

Making Sense of Mathematics 
for Teaching Grade K–Algebra 1
Toronto, Ontario | November 28–29
Featuring: Juli K. Dixon and Melissa Carli 

Build a solid foundation of content knowledge for teaching 
mathematics, and then learn a proven process for extending 
that knowledge to your students. 

Upcoming 2-Day Workshops

Tom 
Schimmer

Mandy
Stalets

Nicole 
Dimich Vagle

Katie 
White

Cassandra 
Erkens

Keynote speakers
Featured experts



RETIREME N T

RETIREMEN T

RELAX! 
You’ve earned it.

Join RTO/ERO 
rto-ero.org/retirehappy

Your road to

Since 1968

Depuis 1968

1-800-361-9888

Attend one of RTO/ERO’s 
Retirement Planning 

Workshops  
rto-ero.org/

rpw-schedule-list

5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS5-15 YEARS
before you retire

Connect with your  
financial planner and look  

into your pension.
Consider your insurance needs: 

rto-ero.org/
group-insurance-plans

6 MONTHS6 MONTHS
before you retire

Begin your transition into 
retirement. Connect with 

retired colleagues and 
join RTO/ERO. 

1-5 YEARS1-5 YEARS1-5 YEARS1-5 YEARS1-5 YEARS
before you retire

Apply for RTO/ERO 
membership and 
group insurance.

 

60 DAYS60 DAYS
before you retire


